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Abstract

This paper examines how research evidence, data and knowledge are
generated and mobilised within Chile’s education system. Using an
evidence-informed policymaking framework, it analyses the actors involved
in research production and engagement, the relationships connecting them,
the structures and processes that support knowledge mobilisation, the
capabilities required to work effectively with evidence — including research
co-creation and synthesis — and the broader evidence culture that exists at
the system level. Drawing on document analysis, interviews and survey data,
the study identifies strengths in general research production capacity, solid
relationships between diverse actors especially through project-based
collaboration, and promising innovation initiatives. These strengths exist
alongside challenges related to co-ordination and the lack of a more strategic
approach relating to capability development for actors across the system
level. The paper concludes by outlining possible actions to support a more
coherent knowledge mobilisation system in education.
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Executive Summary

This paper examines how research evidence, data and knowledge are generated and mobilised within
Chile’s education system. Using an evidence-informed policymaking framework, the study analyses the
actors involved, the relationships connecting them, the structures and processes supporting engagement
with evidence, the capabilities required across system levels, and the broader evidence culture shaping
decision making. The findings point to a system with strong foundations, but where greater alignment,
clearer co-ordination and regular opportunities for learning could create a stronger knowledge mobilisation
system.

Chile has developed a diversified knowledge mobilisation system involving central government units, public
autonomous bodies, universities, research centres, intermediaries and practitioners. Structured funding
mechanisms for generating policy-relevant evidence, accessible data platforms and emerging multi-actor
initiatives provide formal and relational channels for connecting research with policy and practice.

Key findings

1. A system strong in producing research evidence but more uneven capabilities elsewhere.
Chile benefits from strong research production capacity and central analytical expertise. There are
well-established actors with specialised mandates in evidence generation and knowledge
mobilisation. Universities and research centres contribute sustained research capacity, and there
are a few experienced and professionalised intermediaries that play active roles in facilitating the
circulation and uptake of evidence in the system. By contrast, structured support for knowledge
mobilisation, evidence co-creation and practice-level engagement with evidence is less
consistently developed. Capability needs vary across actor roles and territorial levels.

2. Relationships between actors actively support evidence mobilisation but are often project-
based.
Collaboration between government, researchers and intermediaries is visible through
commissioning arrangements, public-private partnerships and multi-actor initiatives. The Ministry
of Education’s main research commissioning instrument has structured repeated exchanges
between policymakers and researchers, and initiatives such as Sumar Saberes create new spaces
for collective learning. However, many actor relationships appear to remain dependent on specific
initiatives, with limited mechanisms to ensure continuity and cumulative learning beyond projects.

3. Multiple structures exist, but co-ordination is limited.
Embedded units, mandates, evaluation systems and dissemination platforms embed evidence
within core system functions. At the same time, knowledge mobilisation activities such as evidence
generation, innovation, synthesis and dissemination are distributed across different actors without
a clearly designated actor whose function is to co-ordinate knowledge mobilisation at the system
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level. This results in reliance on leadership initiative rather than on formalised system-wide
arrangements.

4. An emerging but uneven evidence culture.

At central level, there is a growing expectation that decisions be justified through data, evaluations
or research findings. Evidence is embedded in formal procedures such as reporting and evaluation
requirements. However, engagement with evidence is strongly influenced by accountability and
compliance logics, with comparatively less emphasis on formative learning and reflection in some
parts of the system.

Taken together, the findings suggest that Chile’s knowledge mobilisation system shows considerable
strength in evidence production, structured funding instruments and relational collaboration. Advancing the
system further depends less on creating new instruments than on strengthening harmonisation across
actors, determining an over-arching co-ordination actor or mechanism, embedding sustained capability
development for actors, and reinforcing structured feedback and learning across levels of the system.
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1. Introduction and context

Case study aims and overview

The purpose of this case study is to provide a comprehensive illustration of Chile’s knowledge mobilisation
system in education. It examines how knowledge is produced, translated, shared and taken up, and
identifies both the enabling factors and the challenges to effective mobilisation. Key terms used throughout
the report are presented in Box 1.

Chile has undergone several waves of educational reforms since the 1990s, including structural changes
in governance, accountability, and funding mechanisms. These reforms have generated a growing demand
for relevant and policy focused research and evidence (OECD, 20171). Today, Chile’s knowledge
mobilisation system combines government-led initiatives with independent intermediary activities to
support evidence-informed decision making.

Box 1. Key terms

Knowledge mobilisation: All intentional efforts aimed at facilitating policymakers’ and practitioners’
engagement with research. It includes generating policy- and practice-relevant evidence and making it
accessible, building relationships to connect the research, practice and policy communities, and
building stakeholders’ capacity in engaging with research (OECD, 2025(2).

Knowledge intermediary: Organisations, or units and departments within organisations, that perform
an intermediary role by facilitating knowledge mobilisation. They enable policymakers’ and practitioners’
engagement with research by generating, disseminating and mediating knowledge, building
relationships and capacities, and supporting the integration of evidence into policy and practice (Torres
and Steponavicius, 20223).

Knowledge mobilisation system: A knowledge mobilisation system is the landscape of educational
actors influencing research engagement within a system and the mechanisms that exist at the system
level to facilitate or encourage research engagement (OECD, 20234)).

Similar terms used elsewhere in the literature include “evidence ecosystem” and “science for policy
system” (Oliver, 2022s5); Godfrey and Brown, 2018y¢)). These terms invariably describe the set of actors
and connections through which scientific knowledge is acquired, synthesised, adapted and applied in
policy making or other decision-making processes.

This case study describes how these actors interact, how evidence moves through the system, and what
conditions support evidence-informed policy and practice. The report is structured as follows. Section 2
maps the main actors in Chile’s knowledge mobilisation system and examines their relationships. Section
3 analyses the degree to which knowledge mobilisation is institutionalised across different parts of the
system, including links beyond the education sector. Section 4 reviews current practices in generating,
sharing and applying evidence. Section 5 identifies strengths, challenges and future development
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opportunities. Section 6 concludes with opportunities for strengthening Chile’s knowledge mobilisation
system further.

Methodology

Approach

This is an empirical study that applies a case study approach to describe and analyse the Chilean
knowledge system in education.

Sources and data collection

The description and analysis draw on a non-systematic review of literature conducted by the authors,
document analysis, semi-structured interviews, and OECD survey data.

The case study draws on the following data collection, and sources:

e Desk-based research, including analysis of Chilean policy and legal documents,

e OECD publications,

e The 2021 Policy Survey of the Strengthening the Use of Research in Education project,
e The 2023 Survey of Knowledge Mobilisation in Education, and

e Five individuals were contacted to participate in an interview. Subsequently, three interviews were
conducted as part of the data collection (see Annex A: Methodological note and list of interviews).
Criterion sampling was used. Interviewees were selected based on their status as intermediary
actors in the Chilean education system, and their knowledge and experience of the Chilean
knowledge mobilisation system.

Data collected through interviews were triangulated with document research and through consulting
secondary literature.

Limitations

It is important to acknowledge that this study strongly reflects the views of the ministry on the current state
of knowledge mobilisation in education in Chile. This is due to the ministry’s central role as a knowledge
mobilisation actor, and the small number of interviews conducted overall (see 6.Annex A).

Analytical lens

Traditionally, knowledge mobilisation has encompassed linear approaches and in particular dissemination
of evidence. Later, it expanded to include relational approaches such as the building of partnerships and
networks for evidence use. These latter are important, but it has been increasingly recognised that there
is a need for these to be complemented with systems approaches and system-level strategies to build a
robust culture of evidence use (Campbell et al., 20177;; Best and Holmes, 2010s)).

This case study therefore draws on two complementary analytical inputs. First, it builds on OECD work
identifying the necessary supporting conditions at the system-level that allow knowledge mobilisation to
flourish in education systems (OECD, 2025p;; OECD, 2024 ; OECD, 202314). Second, it applies a
research-based conceptual framework developed by the Foreign, Commonwealth and Development office
(Sempé et al., 2025107), informed by an analysis of selected frameworks on evidence-informed policy
making as part of a systematic review (Nduku et al., 202411)), a literature review and consultations with

THE EDUCATION KNOWLEDGE MOBILISATION SYSTEM IN CHILE © OECD 2026



10 |

subject matter experts (see Figure 1). In applying the FCDO framework, we primarily apply the framework’s
middle ring of pathways to change (the blue ring in Figure 1).

Figure 1. Analytical framework: Evidence-informed policymaking
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Sempé et al. (2025p0), Evidence-informed policymaking: A conceptual framework, https://www.grtd.fcdo.gov.uk/wp-

content/uploads/2025/05/RCC_EIPM_Framework narrative.pdf. (Accessed on 23 February 2026)

Using this combined analytical lens, the case study examines:

an overview of the principal educational actors actively mobilising knowledge, and the key
relationships between them;

the connections and engagement between actors to facilitate knowledge exchange and the co-
production of evidence-informed policy and practice;

capabilities of actors that allow research evidence to be generated and applied effectively, and
the presence of capacity strengthening initiatives;

the structures and processes supporting evidence use in policy processes and in other
educational decision making, including resources, infrastructure and system-level incentives to
support knowledge mobilisation;

the evidence culture in Chile, including the extent to which there is a shared understanding of
high-quality evidence, an openness to evidence that challenges existing beliefs, and a culture of
learning within policy and practice organisations. This includes an examination of whether there is
committed leadership at the system level to support such a culture.
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2. Actors and relationships in Chile’s
knowledge mobilisation system

This section describes the main actors involved in Chile’s knowledge mobilisation system. Actors are
described according to their institutional location within the education governance structure (as
shown in Figure 2). The categorisation adopted here therefore reflects where actors sit in the system.
Crucially, it is not only the presence of actors, but the quality and stability of their interactions, that shape
how evidence circulates and influences decision making. Where interview data is available, this section
describes the reported key relationships between actors.

Features of the education system shaping knowledge mobilisation

Chile’s education system combines centralised governance with a diverse landscape of providers and
intermediaries (OECD, 2017p13; 201312)), creating a multi-layered context in which knowledge is produced,
shared and used. The Ministry of Education (MINEDUC) holds primary responsibility for national policy,
curriculum, teacher standards and assessment. Alongside the Ministry, a set of specialised public agencies
provide quality assurance and regulatory oversight, and higher education institutions operate with
considerable autonomy in generating scientific research.

The system is organised into four levels — early childhood education, primary, secondary and higher
education — and the provision is mixed. Education is compulsory from ages 5 to 18, encompassing the last
year of pre-primary, primary and secondary levels. Early childhood provision is offered through public
institutions alongside private providers. Primary and secondary schools are delivered through a mixed
model of provision that combines municipal and state-administered institutions with private subsidised and
private fee-paying schools.

Since the passage of the Law on the New Public Education System (2017), responsibility for public schools
has been progressively transferred from municipalities to newly created Local Public Education Services
(Servicios Locales de Educacion Publica, or SLEPs). SLEPs are decentralised public agencies under the
authority of the Directorate of Public Education (Direccién de Educacién Publica) are directly accountable
to MINEDUC. Each SLEP manages public schools across a defined territorial area that typically
encompasses several municipalities, representing a level of governance broader than the municipal level
but distinct from regional or provincial administrations. Unlike municipalities, whose mandates span
multiple policy areas, SLEPs focus exclusively on education. In addition to administrative responsibilities,
they provide pedagogical support to schools, a key feature of the New Public Education System. At the
post-compulsory tertiary level, universities, professional institutes and technical training centres operate
under national quality assurance frameworks but maintain autonomy over academic decisions.

This configuration — a centralised governance structure combined with a highly diverse set of providers,
including considerably autonomous higher education institutions but also think tanks and other civil society
organisations [Flisisch et al. in Brunner et al. (201413))]. — shapes the landscape in which knowledge
mobilisation takes place. While policy design and oversight are concentrated at the national level, the
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uptake of evidence throughout the system depends on a varied local set and network of institutions with
differing capacities and incentives. This combination of centralised steering and diversified delivery creates
multiple entry points for evidence generation and brokerage, but also introduces variation in capacity,
incentives and co-ordination across the system.

Main actors

To analyse knowledge mobilisation in Chile’s education system, this study groups organisations into four
broad categories based on their institutional positioning within the governance structure (see Figure 2).
The four categories are:

Actors embedded within the Ministry — units situated directly within MINEDUC or structurally
dependent on it, responsible for producing, managing and disseminating policy-relevant evidence
as part of their core mandate. They shape national priorities for research and evaluation, operate
key instruments that structure the relationship between policy and knowledge production, and
provide analytical inputs for decision making across the education system.

Public autonomous bodies — legally independent public agencies that operate at arm’s length
from MINEDUC while contributing to the quality assurance, regulation and steering of the system.
These bodies generate, validate or oversee data and evaluation processes central to evidence-
informed governance.

External intermediaries — organisations that operate outside the core structures of MINEDUC
and its autonomous agencies, and that contribute to knowledge mobilisation through the
production, brokerage or advocacy of evidence. This category includes non-governmental actors
as well as public-private or international organisations whose work connects research, policy and
practice.

Universities and research centres — higher education institutions and specialised centres that
generate scientific research on education, train advanced human capital, and contribute to
academic debate and policy dialogue. They produce peer-reviewed knowledge, undertake
commissioned studies for public and private actors, and participate in research networks.
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Figure 2. Chile's knowledge mobilisation system in education
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This simplified categorisation allows the study to present a high-level picture of the actors and their
interactions within Chile’s knowledge mobilisation ecosystem. Earlier OECD frameworks (2025)2)
distinguished more intermediary types based on organisational profiles (e.g. inspectorates, consultancies,
research funders, formal intermediary organisations). In this system study, the framework presented in
Figure 1 structures the analysis more closely on governance arrangements, with the idea of eventually
enabling comparability across countries as more system case studies are developed.

Building on Chile’s highly centralised governance model, knowledge mobilisation in education operates in
a multi-layered ecosystem that produces, mobilises and applies knowledge across levels of the education
system. At present, MINEDUC and its public units determine and manage many of the mechanisms that
exist to facilitate research use. Their work is complemented by independent actors who carry out key
knowledge mobilisation activities such as producing evidence or mobilising it for further use. This
configuration in knowledge mobilisation governance may evolve as new actors enter the field and existing
actors adapt their roles. In particular, the trend of greater involvement of non-governmental and private
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actors in the formulation and implementation of educational policies and educational governance in Chile
has been noted elsewhere in the literature (Gonzalez-Lopez et al., 2025}14)).

The remainder of this section describes the organisations within each category and illustrates how they
contribute to producing, sharing or facilitating the use of evidence in education.

Embedded actors within MINEDUC

This section highlights two units embedded within MINEDUC that carry out core work in generating,
synthetising and disseminating policy-relevant evidence. The interviews enabled a depiction of the key
relationships with other actors of these two units.

The Centre for Studies was established in 2010 and acts as a government knowledge intermediary,
producing research, statistics and analyses for decision making. While the Centre has long been a provider
of data within the system, it has taken on the role of mobilising knowledge more recently (Interview, Centre
for Studies, MINEDUC). The Centre synthesises findings and evidence and disseminates them into
accessible formats — reports, briefs and digital platforms — intended for both policy and practice audiences.
It manages the Educational Research and Development Fund (Fondo de Investigacién y Desarrollo en
Educacién, or FONIDE), which was created in 2006. While there is organisational dependence between
FONIDE and the Centre for Studies, their contribution to the knowledge mobilisation system in Chile is
distinctly different (see Box 2).

Box 2. FONIDE

The Educational Research and Development Fund, created in 2006 and managed by the Centre for
Studies of the Ministry of Education, is the main competitive fund dedicated exclusively to education
research in Chile (Coloma et al., 202115)).

Conceived as a competitive fund, FONIDE aims to promote the production of high-quality studies that
are directly relevant to education policy decision making and to the management of the school system.
Beyond generating evidence for immediate ministerial needs, the fund explicitly seeks to strengthen
research capacities outside the Ministry, fostering collaboration networks and supporting the
development of younger researchers engaged with policy-relevant questions (Castillo-Canales,
2025(16)).

While FONIDE operates under the organisational responsibility of the Centre for Studies, its contribution
to the knowledge mobilisation system is distinct. Rather than acting primarily as a producer or
disseminator of evidence, FONIDE is a funder and therefore agenda-setter, orienting research priorities
towards identified policy challenges and system needs. Although dissemination to broader audiences
is not formally mandated, funded researchers are required to share findings with the Ministry, with the
expectation that results will inform policy formulation, resource allocation and programme design
(Ministerio de Educacién, 202517)).

The fund has been fully financed by the Ministry of Education since 2007. In its first call, FONIDE-
funded 16 projects for a total of approximately CLP 240 million (around USD 250 000), and by 2022 it
had supported more than 140 research projects in total (Castillo-Canales, 2025}1¢]). Recent editions
illustrate a more targeted scale, with the 2024—2025 calls allocating approximately USD 211 200 to fund
six projects, with a maximum of USD 35 200 per project.

Source: Castillo-Canales (2025(1g)), https://doi.org/10.15691/07194714.2025.003 ; MINEDUC (2025117,

https://bibliotecadigital.mineduc.cl/bitstream/handle/20.500.12365/21650/Bases %20F ONIDE %2016-2025.pdf (accessed on 10 December
2025).
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Key relationships: The Centre for Studies engages with a wide range of actors across the
education system through its different units and instruments. Through FONIDE, it maintains sustained
relationships with universities, research centres and independent researchers who apply for and conduct
funded studies. Its Monitoring, Evaluation and International Studies Unit serves as the technical
counterpart for studies implemented by third parties and collaborates regularly with international
organisations, including the OECD and the United Nations Educational, Scientific and Cultural
Organization. The Statistics Unit interfaces with Congress, public bodies and civil society organisations by
responding to information requests and providing official data to support oversight and public debate.
Meanwhile, the Dissemination Unit maintains ongoing links with academic and practitioner communities
by circulating reports, briefs and datasets.

The Innovation Centre complements this evidence function by promoting and developing digital and
pedagogical tools and innovation. It focuses on experimentation, piloting and evaluating new approaches,
supports practitioner learning, and develops frameworks for scaling effective innovations across schools.

Key relationships: The Innovation Centre works closely with other public actors, such as the Under
Secretary of Education, but also with private actors — particularly as part of Sumar Saberes, a significant
public-private working alliance (see Box 3). This initiative highlights the role of co-operation, co-
construction and multi-actor collaboration in mobilising knowledge and scaling practices for system-wide
improvement. The Centre works closely with Fundacion Chile, which receives public funding and whose
work is closely aligned to that of MINEDUC (Interview, Innovation Centre, MINEDUC).

Together, these centres illustrate the Ministry’s chosen focus in knowledge mobilisation: Generating robust
evidence for policymaking and fostering continuous learning and innovation at the classroom and school
levels.

Public autonomous bodies

A second layer of Chile’s evidence ecosystem consists of the public autonomous agencies created under
the 2011 Quality Assurance System Law (Ley del Sistema de Aseguramiento de la Calidad, 2011). These
include the Superintendence of Education (Superintendencia de Educacion), the Agency for Quality of
Education (Agencia de Calidad de la Educacién) and the National Education Council (Consejo Nacional
de Edudacién, or CNED). From a knowledge mobilisation perspective these public autonomous bodies
generate and validate system-level data and evaluations that inform policy, accountability and system
learning.

While formally autonomous bodies, they operate alongside the Ministry of Education and report to it
through specific mandates.

e The Superintendence of Education oversees compliance with educational regulation and the
appropriate use of public resources across schools and school providers. It conducts inspections,
audits and investigations, generating administrative data that inform both oversight and system
learning.

e The Agency for Quality of Education is responsible for evaluating the performance of schools
and students, and plays a central role in generating evidence for improvement. It administers the
national standardised assessment system (including SIMCE?), performs evaluative visits,
produces school performance reports and publishes indicators on learning outcomes, school
climate and other quality dimensions.

e The National Education Council approves curriculum frameworks, educational standards and
institutional accreditation decisions. In addition, CNED actively promotes education research to
support evidence-informed policymaking. It has launched 14 competitive research calls to date,
financing a total of 79 research initiatives aimed at producing original knowledge on the Chilean
education system and informing policy proposals (Coloma et al., 202115)).
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The Directorate of Public Education leads and oversees the SLEPs, providing strategic direction and
support for the implementation of the New Public Education (Nueva Educacién Puablica, or NEP) reform.
From a knowledge mobilisation perspective, the Directorate implements networking strategies among
educational institutions and plays a co-ordinating role by setting expectations around quality, monitoring
performance and promoting the use of data and evidence to inform improvement across local services.

SLEPs act as key territorial actors in implementing standards, providing assessments and enforcing
accountability, and are considered by the Ministry to be an important actor that integrates evidence
(Interviews, MINEDUC) although how they do so has not been the subject of explicit study. Given their
main mission of ensuring the quality and continuous improvement of local educational services, SLEPs
rely on performance data, assessments and evaluative information to guide decision making, helping to
create an ongoing demand for data, evaluation and analytical input to inform system improvement
(Interviews, MINEDUC).

External intermediaries

Beyond the Ministry and its autonomous agencies, a diverse set of external organisations plays a vital role
in bridging research, policy and practice, supporting capacity building and promoting collaborative
innovation. These organisations — including NGOs, public-private foundations and regional research
bodies — act as connectors between government priorities, school-level needs and academic research,
while helping legitimise evidence-informed decision making within the system. In Chile, such organisations
have been characterised as highly influential, ideologically diverse (often connected to political parties,
business groups and philanthropic actors), strongly professionalised and historically embedded in public
policy reform processes [Flisisch et al. in Brunner et al. (201413))].

In the Chilean context, the prominence of external actors in educational governance has grown significantly
over recent decades, reflecting a broader trend of increasing participation of non-governmental
organisations, foundations and private actors in the design, implementation and mediation of education
policies (Gonzalez-Lépez et al., 2025(141). This expansion has contributed to a more plural and networked
ecosystem, where public and non-state actors often collaborate through public-private partnerships,
advisory roles and joint initiatives to address system challenges. These actors include the four following,
among others:

e SUMMA, a regional laboratory for education research and innovation, acts as a regional broker of
knowledge across Latin America and the Caribbean through primary research and data collection,
research synthesis, experimentation and policy advice.

Key relationships: SUMMA works closely with the Ministry of Education, with universities, and with
non-governmental organisations.

¢ Fundacion Chile is a public-private corporation that plays a central role in Chile’s innovation and
knowledge mobilisation landscape. It works to develop and scale innovations across multiple
sectors, including education. Within the education field, Fundacién Chile contributes to evidence
mobilisation by designing, piloting and evaluating innovative programmes, developing tools for
schools, and convening multi-stakeholder collaborations.

¢ Fundacion Educacion 2020 is a non-governmental organisation that contributes to knowledge
mobilisation by linking school-level innovation with national policy debates. Through applied
research, pilot interventions and programme evaluations, the foundation generates practice-based
evidence. Drawing on this evidence, it develops policy proposals, technical guidance and public
reports that are shared with public authorities, including MINEDUC and Congress.

e Elige Educar is a public-private initiative that uses evidence to strengthen teacher recruitment,
career attractiveness and professional development. Through national surveys, applied research
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and evaluative studies, it generates insight into teacher motivations and labour dynamics, adapting
this evidence into policy recommendations and communication strategies (Medeiros et al., 2012;1g])

Several philanthropic foundations and international organisations (notably the Inter-American
Development Bank) also contribute to knowledge mobilisation by funding evaluations, commissioning
studies and supporting evidence-based programmes. Institutional philanthropy in Chile has expanded
notably over recent decades, with education identified as one of the main areas of social investment for
many foundations (CEFIS, 2017119)). The CEFIS mapping also highlights growing professionalisation,
increasing emphasis on evaluation and the use of specialised teams within foundations, all of which
strengthen their capacity to generate, disseminate and use evidence in education.

A distinctive feature of Chile’s knowledge mobilisation system is the role Educational Technical
Assistance providers play (Asistencia Técnica Educativa, or ATEs). Created as part of a series of
education reforms since the 1990s, ATE are external, non-governmental organisations that provide
specialised, time-bound support to schools and school providers to strengthen pedagogical and
institutional practices. They work directly with school leadership teams and teachers.

In recent decades, their presence has expanded considerably, with a growing and diversified landscape
of providers offering pedagogical, evaluative and school management support to schools. This expansion
reflects the broader trend identified in Chile of increasing involvement of non-state organisations in
delivering improvement-oriented services within the education system (Gonzalez-Lopez et al., 2025(14).

From a knowledge mobilisation perspective, ATEs occupy a strategic position close to classroom practice
and school-level decision making. Early analyses of the ATE system highlighted the expectation that their
advisory work should be grounded in evidence and/or the systematic analysis of practice (Bellei, 2010;20),
aligning them with international conceptions of external actors as potential knowledge brokers in education.
A mapping of ATEs operating in Santiago finds that only a small number explicitly act to connect research
with practice. Most ATEs incorporate research evidence indirectly — for example, by embedding it into their
products, methods, or services — rather than offering activities designed to help schools build their own
capacity to understand and evaluate research (Caro Rojas and Diaz Vicario, 2025p21)).

Universities and research centres

A fourth layer of actors consists of universities and specialised research centres that form the backbone of
Chile’s knowledge production system. Universities and research centres constitute the core group of
evidence producers, generating peer-reviewed research and policy-or practice-relevant studies that feed
into the wider system.

Bibliometric analysis shows that education constitutes a central component of Chile’s research output
within the social sciences. While social sciences as a whole represent Chile’s main field of scientific
production, education research accounts for the largest share of publications within that domain. The
volume of education-related research outputs increased sharply between 2003 and 2023, from 25 to more
than 1 100 publications per year, reflecting a significant expansion of the national education research base
(IESED-Chile, 2025(22).

Chile’s scientific production in education is overwhelmingly generated within universities [Flisisch et al. in
Brunner et al. (201413))]. Several universities across the country conduct education research and contribute
to evidence-informed debate and practice. However, this research capacity is institutionally and
geographically concentrated [ (IESED-Chile, 202522)); Flisisch et al. in Brunner et al. (201413))]. The
Metropolitan Region of Santiago hosts a disproportionately large share of research-active universities,
while the remaining regions together average just over two research-producing institutions each. This
spatial concentration shapes how education research is generated and circulated nationally, with potential
implications for the representation of regional perspectives and the reach of evidence into local policy and
practice (IESED-Chile, 2025122;). The below highlighted institutions were the most frequently cited by
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interviewees and occupy a prominent position in the system due to their scale, research capacity and
sustained engagement with education policy.

Institutions such as the University of Chile (Universidad de Chile) and the Pontifical Catholic University
of Chile (Pontificia Universidad Catélica de Chile, or PUC Chile) have long-standing traditions in education
research and host specialised research centres. In particular, a 2007 national programme considered the
creation of “advanced research centres in education”, which marked a turning point in the consolidation of
Chile’s education research infrastructure. Funded through a competitive scheme for five-year renewable
periods, the first centres awarded were the Centre for Advanced Research in Education (Centro de
Investigacién Avanzada en Educacion, or CIAE) at the University of Chile and the Centre for Research on
Educational Policies and Practices (Centro UC Estudios de Politicas y Practicas en Educacion, or CEPPE)
at PUC Chile. According to the programme’s design, these centres are mandated not only to conduct high-
quality research and train advanced human capital, but also to promote innovation and contribute explicitly
to the design and strengthening of public education policies through knowledge transfer. According to the
objectives set out in the policy instruments governing the centres, their research outputs are expected to
support policy debates and decision making at national and local levels, and inform teaching practice
through evidence-based approaches (Castillo-Canales, 202516)). This support is intended to take the
shape of knowledge transfer and expert advice, but does not include co-production or sustained
engagement with policy makers and schools (Castillo-Canales, 2025;16]). Moreover, it is not clear whether
these expectations are realised, as monitoring focuses primarily on research productivity and
dissemination activities rather than on the systematic evidence of evidence uptake or use (Castillo-
Canales, 2025p¢)). Subsequent renewals of the programme, including a second call in 2016, have
reinforced their role as stable institutional platforms for research production and formal engagement
expectations with policy actors. The creation of these centres has been identified in the literature as a
decisive factor in expanding system-level research capacity by providing specialised and durable
institutional environments for knowledge production in education [Nussbaum and Gonzalez, 2015, cited in
(Castillo-Canales, 2025;1g))].

Beyond PUC Chile and the University of Chile, other universities show strong research activity in education
when measured by publication volume, including Pontifical Catholic University of Valparaiso (Pontificia
Universidad Catdlica de Valparaiso, or PUCV) and University of Concepcién (UdeC). When considering
research dissemination and visibility, institutions such as Alberto Hurtado University (UAH) and Diego
Portales University (UDP) stand out for their high number of citations per publication (IESED-Chile,
2025(22)).

In addition, PUC Chile hosts the Centre for Public Policies (Centro UC de Politicas Publicas), a
multidisciplinary research centre that contributes to knowledge mobilisation by using academic research
to inform policy-relevant analysis and proposals, including in the field of education. Through applied
studies, policy briefs and structured policy dialogues, the Centre connects education research with public
decision making and societal debates, complementing the more research-intensive work of centres such
as CEPPE. Since 2016, PUC Chile also hosts the Centre for Educational Justice (Centro de Justicia
Educacional, or CJE), which focuses on generating and mobilising evidence on educational inequalities,
school segregation, governance and policy design, with an explicit orientation towards informing debates
on equity and justice in the Chilean education system (Coloma et al., 202115)). Similarly, PUCV hosts,
since 2016, the Research Centre for Inclusive Education (Centro de Investigaciéon para la Educacion
Inclusiva, or Edulnclusiva), which concentrates on research related to inclusion, diversity and support for
learners with special educational needs, linking educational research with school practices and policy
discussions on inclusive education (Coloma et al., 2021115). The establishment of both centres reflects a
growing emphasis within Chile’s education research landscape on issues of inclusion, equity and social
justice.
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While CIAE and CEPPE are primarily producers of research, CIAE and the Centre for Public Policies are
also active participants in multi-actor platforms and initiatives (such as Sumar Saberes, and Collaborative
Inquiry Networks) that connect them with policymakers and practitioners (Pino-Yancovic in (OECD,
202341)).

A multi-layered system with uneven co-ordination

Stable relationships and quality interactions between actors can encourage shared understanding,
promote the production of relevant research evidence, and support engagement with this evidence (OECD,
20249)). In Chile, the landscape of actors reveals a multi-layered knowledge mobilisation system centred
on a strong governmental core, complemented by autonomous oversight agencies, a diversified university
research sector and a broad set of external intermediaries. These actors contribute distinct forms of
expertise and operate through different logics — regulatory, academic, philanthropic, professional and
public-private — which together create a rich but complex environment for the circulation of knowledge.

The interviews indicate that co-ordination across these layers remains uneven in two identifiable ways.
Firstly, formal links between governmental units are well established, but interactions with universities,
research centres and external intermediaries tend to be more project-based or episodic, reflecting the
broader pattern of a plural and decentralised policy community described in the literature. Secondly,
collective routines, shared agendas and stable collaborative infrastructures are still developing, and time
is needed to see their impact. Recent initiatives such as the public-private Sumar Saberes alliance illustrate
emerging efforts to consolidate cross-actor collaboration, creating new spaces where governmental
bodies, foundations, and research organisations converge around shared agendas for innovation and
evidence use.
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3. Evidence culture and the
institutionalisation of knowledge
mobilisation in the Chilean education
system

This section examines the degree to which knowledge mobilisation is institutionalised in Chile’s education
system. Using the analytical framework (Figure 1), it focuses primarily on the evidence culture pathway
from a system perspective. A culture of evidence or research engagement can be understood as the
shared norms, expectations and leadership commitments that support evidence-informed decision making
(Sempé et al., 202510}). This naturally encompasses the culture within organisations — “the way things are
done around here” — but also a system-level culture that recognises the importance of producing quality
evidence and promoting its use [see (OECD, 2023, p. 224))]. In this study, we focus on the system-level
culture. This section also touches on elements of the structures and processes pathway, particularly
where formal mandates, strategies and co-ordination mechanisms shape how evidence is used. The
section therefore analyses existing institutional arrangements not only as organisational features, but as
enabling (or constraining) conditions for evidence use.

Chile does not have a single over-arching national strategy for knowledge mobilisation in education and
there are different perspectives on the degree of institutionalisation of knowledge mobilisation that has
occurred so far. Actors perceive the institutionalisation in two — perhaps not completely contradictory —
ways: 1. as informal institutionalisation 2. as deliberate commitment. An interpretation of informal
institutionalisation suggests that practices and norms of evidence use have developed organically, in the
absence of a formal national strategy or framework for knowledge mobilisation (Interview, Centre for
Studies, MINEDUC). From the framework perspective (Figure 1), this points to an informal but shared
evidence culture. An interpretation of a more deliberate approach considers the process of building a
knowledge mobilisation system so far, even in the absence of a formal strategy, to be the result of co-
ordinated and deliberate efforts to embed knowledge mobilisation in the system since 2000 (Castillo-
Canales, 2025(1¢]). This second interpretation would suggest a more explicit evidence culture. What is
clear is that the commitment to using research evidence is embedded across a range of laws, strategic
plans, institutional mandates and internal priorities of government units that articulate explicit aims related
to the production and use of research and evidence. These commitments appear both in national education
frameworks and in broader science and innovation policies. At the centre of this institutionalisation are
policies that link research directly to policy development, such as FONIDE, and quality assurance (see
Box 2). The 2020-28 National Public Education Strategy (Primera Estrategia Nacional de Educacion
Publica 2020-2028) and the 2020-23 Quality Assurance Plan (Plan de Aseguramiento de la Calidad 2020-
2023) position evidence use as a driver for improvements in quality, equity and inclusion, with a quality
assurance system that is intended to provide systematic monitoring, evaluation and research-based
standards.
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Education-specific policies and frameworks — focused on teachers, assessments or curriculum — further
consolidate this orientation and illustrate how evidence is intended to be positioned as a backbone of
Chile’s education system. The 2016 National Teacher Policy (Politica Nacional Docente, 2016) aims to
strengthen teacher quality through evidence-informed standards, by establishing regular evaluation and
professional development systems grounded in research on effective teaching. The 2021-26 National and
International Assessment Plan (Plan de Evaluaciones Nacionales e Internacionales 2021-2026) defines
national assessments (such as SIMCE?®) and international studies (such as PISA) as tools for equity, quality
and accountability. Similarly, in curriculum policy, the Curriculum and Evaluation Unit (Unidad de
Curriculum y Evaluacién, or UCE) is mandated to incorporate national and international research into
curriculum design and revisions, pushing for curricular frameworks being evidence-informed rather than
politically driven. Finally, collaboration and networking are enshrined in law as critical principles of the
public system. For example, it is explicitly stated that the SLEPs must carry out collaborative and
networking work that includes professional development for practitioners (DEP, 2019, p. 6123)).

Beyond the education sector

The National Policy for Science, Technology, Knowledge and Innovation (Politica Nacional de Ciencia,
Tecnologia, Conocimiento e Innovacion, or CTCI) and its 2020—22 Action Plan (Plan de Accién 2020-
2022) establish a formal requirement for evidence-informed decision making across government. They
emphasise the connection between science and society, strengthening institutional capacities and the
dissemination of knowledge. Within education, these are operationalised mainly through the Centre of
Studies, which adapts research into accessible knowledge products for policy and practice.

Over the last three decades, research and development (R&D) initiatives have introduced the idea of using
evidence, transferring research and mobilising knowledge for policy and practice. A sharp increase in
public funding of R&D occurred between 2005 and 2015, leading to more research production of a higher
quality, and as a result more research evidence capable of informing policy and practice [Castillo-Canales
and Gonzalez Diaz in Lubienski, et al. (2022247)]. In this context, the knowledge mobilisation system in
Chile started to take shape, with a clearer governance structure (although still weak overall) and more
public resources to support its growth [Castillo-Canales and Gonzalez Diaz in Lubienski, et al. (202224))].

Chile’s capacity to produce knowledge and to mobilise research evidence still lags behind other countries
in international comparisons, whether measured by the number of researchers per thousand employees
[Castillo-Canales and Gonzalez Diaz in Lubienski, et al. (202224])] or by gross domestic expenditure on
research and development (Ramirez Bulos and Rodriguez-Vargas, 2025p25)). But taken together, these
frameworks and developments reveal a policy environment where the use of research and evidence is
codified and expected as a means of improving quality and accountability.
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4. Structures, processes and
capabilities supporting knowledge
mobilisation

This section reviews the distribution of current knowledge mobilisation efforts in Chile and interprets them
through two pathways of change identified in the framework: structures and processes, and capabilities.
The first refers to the formal mechanisms, instruments and infrastructures that support evidence
generation, dissemination and use. The second concerns the skills, competencies and capacities of actors
to engage effectively with evidence.

Knowledge mobilisation in Chile takes shape through a broad set of activities that aim to generate, adapt
and connect research evidence with educational decision making and practice. These efforts are
concentrated at the national level, led primarily by embedded units within the Ministry of Education, and
complemented by external intermediaries and emerging multi-actor initiatives.

Evidence from the 2023 OECD Survey of Knowledge Mobilisation (OECD, 20252)) and interviews suggests
a recurring pattern: Chilean organisations report particularly strong engagement in evidence generation
and dissemination, and in collaborative activities that connect actors across the system. By contrast,
capacity-building efforts and system-level co-ordination mechanisms appear less developed and more
fragmented, reflecting a system in transition toward more structured forms of mobilisation.

The heatmap below (Table 1) summarises the knowledge mobilisation activities reported by Chilean
intermediary organisations responding to the 2023 OECD survey. Higher scores indicate more frequent
engagement in each type of activity. This visual representation helps identify areas of consolidated practice
and those where further development could strengthen the system.

It is important to note that one limitation of the Chilean heatmap is that the responses were submitted
primarily by universities (self-identified as “research institutions” or Rl in the heatmap). A smaller number
of responses were submitted by other types of actors (notably one response from organisation embedded
in MINEDUC, one response from a public autonomous body, and one response from a foundation). As
such, the heatmap primarily reflects the perspective of evidence producers, and less so actors that typically
undertake other types of knowledge mobilisation (evidence users and intermediaries).
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Table 1. Knowledge mobilisation heatmap in Chile
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Note: Data show the extent to which the respondents reported doing the given activities, in a Likert scale from 1 (“Not at all”) to 5
(“Systematically”). Respondents are indicated by the type of intermediary organisation they identified themselves as, with Rl = Research
institutions; FI = Formal intermediaries; Pl = Public intermediaries; CF = Consulting firm; ITE = Initial Teacher Education institution; INS =
Inspectorate of Quality Assurance service; Ot = Others. See OECD (2025(z) for further explanations of the categories. The last column shows
the average response of Chilean respondents.

Source: OECD Survey of Knowledge Mobilisation in Education data, 2023.

The heatmap is intended as a reflection tool to support countries and organisations in strengthening and
co-ordinating knowledge mobilisation efforts. It visualises the distribution of activities across organisations,
helping identify gaps in two ways: Horizontally, by highlighting activities that few actors engage in
intensively, and vertically, by showing whether certain types of organisations are — or are not — engaging
in activities aligned with their potential roles. Inevitably, when applying the heatmap as an aid for this type
of reflection in this way, there is an element of normativity; however, the reader is cautioned that the visual
should not be read under a normative assumption that “more is better”. A balanced knowledge mobilisation
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system does not require all actors to perform all activities, but rather that the overall set of activities is
covered coherently across the system.

Structures and processes for: Evidence generation and dissemination

Evidence generation and dissemination are unevenly reported across the surveyed Chilean intermediary
organisations in the 2023 OECD Survey of Knowledge Mobilisation in Education (see Table 1). Regarding
evidence generation, almost all respondents indicated engaging in conducting primary and/or secondary
research to a large extent or systematically, while only a small minority reported commissioning or funding
research directly.

In the area of evidence dissemination, establishing communication channels for disseminating research
was among the most frequently reported activities, with around two thirds of organisations indicating
regular engagement. Other dissemination activities — such as producing evidence repositories or
developing user-friendly formats — were reported by around half of the Chilean respondents.

Within the Ministry of Education, the Centre for Studies leads most formal evidence-generation activities.
It conducts studies, develops indicators and carries out evaluations aligned with ministerial priorities, while
also managing the FONIDE fund, which commissions research aligned with ministerial priorities and
requires that results be disseminated to policymakers and the public (see Box 2). The Centre for Studies
maintains several dissemination platforms, including Evidencias, Apuntes y Minutas, and CEM Interactivo,
which provide open access to research findings, policy briefs and interactive data visualisations.

The Innovation Centre informally complements this work by generating practice-related evidence through
pilots and evaluations of pedagogical and digital innovations, though this work currently operates alongside
rather than within the co-ordinated evidence processes led by the Centre for Studies. For example, under
the Protagonistas del Cambio initiative the Centre invited around 840 schools to deploy student-led
innovation projects, combining technology kits, pedagogical frameworks and evaluation of classroom
impacts. In parallel, the Aulas Conectadas programme has enabled experimental evaluation of digital
connectivity and equipment upgrades in schools, shedding light on how infrastructure supports learning.
More recently, the Centre’s work has focused on developing frameworks for scaling innovative and
effective practices across the education system through the Sumar Saberes initiative (Box 3).

Beyond the Ministry, universities and their associated research centres play a critical role in generating
and disseminating education evidence. CIAE at the University of Chile and the Centre UC for Public
Policies at the Pontifical Catholic University of Chile exemplify this role. CIAE conducts large-scale studies,
evaluations and research syntheses that inform national debates on teaching, equity and learning
outcomes, while the Centre UC for Public Policies, drawing on academic evidence, develops policy briefs,
dialogue spaces and decision-making tools targeted at government and civil society. Together, they
provide much of the conceptual lenses and empirical evidence needed to make sense of educational
issues in Chile, feeding into both policymaking and public debate, and complementing the Ministry’s
applied research and dissemination efforts.

Independent intermediaries also contribute significantly to evidence generation and dissemination.
SUMMA stands out for its regional role in producing evidence syntheses and comparative analyses that
inform Chilean education debates. They also produce toolkits and databases, and adapt evidence into
actionable policy recommendations. Notably, SUMMA has adapted the Education Endowment
Foundation’s Teaching and Learning Toolkit — one of the best-known evidence repositories on evidence-
based effective pedagogical practices — for the Latin American context. Fundaciéon Educacion 2020
focuses on advocacy-oriented dissemination, using research-based briefs and proposals to influence
legislative and executive agendas.
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Capabilities in the system for: Connecting actors and building capacity

Facilitating connections and collaboration among actors was the single most frequently reported activity in
the 2023 OECD Survey of Knowledge Mobilisation in Education, with approximately 80% of respondents
indicating engaging in it to a large extent or systematically. More than half of surveyed organisations also
reported engaging in building partnerships with actors to facilitate the use of research.

Within the Ministry of Education, the Innovation Centre plays a key role in this domain. It convenes
networks of schools, universities and regional actors to share innovative practices and solutions, fostering
a collaborative culture of experimentation and learning. The Centre also develops projects that encourage
interactions among education institutions to facilitate peer-learning and research use in practice. Together
with Fundacion Chile, it co-leads Sumar Saberes (see Box 3). The initiative brings together public and
private actors, including MINEDUC, universities, NGOs and international organisations, to identify
promising educational interventions, assess their scalability, and share lessons through collaborative
platforms.

Box 3. Sumar Saberes - a public-private partnership

“Sumar Saberes” was launched in 2024 by the Ministry of Education in conjunction with Fundacion
Chile. It brings together 17 diverse actors — MINEDUC, universities, international organisations and
private foundations — to identify effective educational programmes and practices, evaluate their
scalability and share lessons across the system. The objective of Sumar Saberes is to improve
fundamental learning, particularly in areas such as mathematics, reading, and socio-emotional skills,
by using data and evidence to make informed decisions and optimise the resources invested in
education.

Key activities

The partnership has developed a scalability measurement instrument: a tool that allows an
assessment of whether an educational initiative has the potential to scale its impact. The intention is
that lessons learned from the tool’s initial implementation and subsequent adjustments made will lead
to the possibility of providing guidance for the tool’s transfer (enabling its use in different contexts).

The partnership has also so far mapped more than 100 initiatives aimed at improving learning in
Chile. Thirty of these initiatives have been evaluated using the scalability measurement instrument, of
which sixteen initiatives have been highlighted for their rigour and demonstrating concrete results in
strengthening key competencies among students.

Source: Sumar Saberes (2025p¢)), 16 iniciativas que estan mejorando aprendizajesy la asistencia educativa son reconocidas en

seminario de Sumar Saberes, https://sumarsaberes.cl/16-iniciativas-que-estan-mejorando-aprendizajesy-la-asistencia-educativa-son-
reconocidas-en-seminario-de-sumar-saberes/ (accessed on 12 December 2025).

There are educational networks in Chile that at times foster engagement with research. The School
Improvement Networks (SINs) strategy was developed and led by the Ministry of Education where such
networks typically comprise principals and curriculum co-ordinators. A study of these networks found that
their internal functioning influenced whether the networks fostered collaborative research (Ahumada
Figueroa, 2020p271). In some cases, a network’s purpose is limited to disseminating ministry policies to
school leaders; in others, the network aims to share existing knowledge among schools to solve
pedagogical problems they face in their contexts [Pino-Yancovic in (OECD, 20234))].
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In Chile, collaborative initiatives have also developed that bring together universities, education authorities
and school networks to strengthen the mobilisation of knowledge. These efforts can be understood through
a relationship-based, knowledge-to-action perspective, in which researchers work alongside local
administrators and practitioners to co-create knowledge within educational networks and support its
application in practice (Torres, 20222s)). This approach recognises teachers and administrators as key
contributors to generating insights that inform their own work. Researchers take on a facilitator role, helping
to guide and support the integration of this knowledge into the everyday activities of educators and school
leaders [Pino-Yancovic in (OECD, 20234))].

Among independent intermediaries, several engage in knowledge mobilisation activities that complement
ministerial efforts. SUMMA plays a role at the regional level, facilitating cross-country learning laboratories,
comparative research and pilot projects that enable cross-country exchange of evidence and practice
among ministries and schools in Latin America. SUMMA is itself a member of the Education Endowment
Foundation’s Evidence for Education Network, and receives capacity-building opportunities through this
network on evidence synthesis (Evidence for Education Network, 202629)). Fundacién Educacion 2020
combines collaboration with capacity building through territorial projects, working directly with schools to
strengthen professional learning communities and make school-level experimentation visible in national
policy debates.

Despite these strengths in collaboration, capacity-building activities remain less systematically developed.
Survey data show that activities such as training researchers to communicate research and training
intermediaries to develop brokerage skills are among the least frequently reported. Capacity-building
efforts in Chile appear to be primarily project-based. The Centre for Studies, for instance, conducts some
training activities mainly at researchers (Interview, Centre for Studies, MINEDUC), but there is limited
structured support for intermediaries or practitioners to develop advanced knowledge-brokering
competencies. This suggests the importance of assessing which capabilities are strategically required
across different actor groups, and whether existing training offers are aligned with those needs.

Together, these findings indicate that Chile’s knowledge mobilisation system shows considerable activity
in collaboration and partnership-building, while capacity-building efforts appear less developed and more
variable across actors. Partnerships, networks and pilot initiatives create opportunities for interaction and
exchange around evidence, yet activities aimed specifically at strengthening actors’ skills to access,
interpret and use research are reported less frequently. The contrast may suggest that collaborative
structures may be expanding faster than the capacities required to sustain and deepen research use within
them.

Structures and processes for: Support, evaluation and co-ordination

Chilean intermediaries report diverse levels of engagement in activities related to support and co-ordination
in the 2023 OECD Survey of Knowledge Mobilisation in Education. 10 out of 15 intermediaries surveyed
in Chile reported supporting either policy organisations or schools to develop processes and infrastructure
for evidence use at a large extent or systematically, whereas 9 out of 15 reported supporting the
development or the implementation of policies or practices to improve evidence use.

By contrast, evaluation activities appear less widespread. Only one fifth reported evaluating knowledge
mobilisation initiatives to a large extent or systematically.

Six Chilean intermediary organisations reported co-ordinating knowledge mobilisation at the system level
at a large extent or systematically, whereas seven reported creating or sustaining system-level
infrastructure, processes or incentives to facilitate evidence use. This is somewhat surprising if we consider
that many of these actors identified as research institutions (universities) whose other key knowledge
mobilisation activities (and typical profile) include producing research and disseminating it (see Table 1).
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Newly established initiatives, and established actors, appear to be aiming their efforts more at the system
level. The Sumar Saberes initiative, launched in 2024, represents one of the most structured examples of
collaboration and support at scale, as it aims to bring together multiple actors to align innovation and
evidence use with policy priorities (see Box 3). Similarly, SUMMA provides cross-country and cross-
institutional platforms for learning and scaling practices, offering a form of regional-level co-ordination that
supports Chile’s knowledge mobilisation system indirectly.

THE EDUCATION KNOWLEDGE MOBILISATION SYSTEM IN CHILE © OECD 2026



28 |

5. What works, and what doesn’t

Building on the FCDO analytical framework presented in Section 1 (Figure 1), this section synthesises
findings from the Chile case study through the lens of the framework’s four pathways of change for
evidence-informed policymaking: (i) actors and capabilities, (ii) relationships and networks, (iii) structures
and processes, and (iv) evidence culture. These pathways provide an organising structure for interpreting
what currently supports, and what constrains, effective knowledge mobilisation in Chile’s education
system. These findings come mainly from interview data and desk research, and to a smaller degree the
OECD’s survey data; as such, an acknowledged limitation is that this section is unlikely to represent the
diversity of actors and their perspectives in the Chilean knowledge mobilisation system. Where possible,
the analysis also reflects on emerging forms of impact associated with these pathways, while recognising
data limitations. Table A B.1 in Annex offers a synthetic overview of the main strengths and challenges
across each pathway, serving as a reference point for the more detailed analysis presented in the
remainder of this section.

Reading the summary of findings

What works: an overview. Over the past two decades, Chile has developed a diverse set of mechanisms
and arrangements aimed at connecting research evidence with education policy and practice. While a
unifying national strategy for knowledge mobilisation is not yet in place, multiple actors have invested in
building relationships and structures that support evidence use.

The “What works” column synthesises the main strengths of Chile’s knowledge mobilisation system
as perceived by key actors and reflected in institutional arrangements, recognising that the absence of
systematic evaluation data limits the possibility of drawing strong causal conclusions. The analysis
suggests that Chile’s comparative strengths lie in its capacity to generate policy-relevant evidence and to
create channels that facilitate its circulation and co-ordination across actors: Structured funding
mechanisms, accessible data platforms, collaborations bridging government and civil society, and
emerging multi-actor networks.

What doesn’t work: an overview. Chile’'s wide range of actors, instruments and initiatives aimed at
connecting research evidence with education policy and practice lack some harmonisation and co-
ordination.

The “What doesn’t work” column synthesises the main challenges identified in the Chilean knowledge
mobilisation system, recognising that they reflect perceptions of key actors and institutional
arrangements rather than systematic evaluations of impact. While there is strong activity across evidence
production, intermediation and dissemination, links between these components remain uneven and often
dependent on specific projects or leadership initiatives.
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Table 5.1. What works, and what doesn’t

What works

129

What doesn’t work

Actors and capabilities

Chile’s knowledge mobilisation system benefits from the presence of a set of
well-established actors with clearly defined mandates and specialised
capabilities in evidence generation and mediation. Within government, the Centre
for Studies and the Innovation Centre provide dedicated institutional capacity for
producing, analysing and mobilising policy-relevant knowledge. Together, they
cover functions ranging from research, statistics and evaluation to
experimentation, piloting and the scaling of pedagogical and digital innovations.

This governmental capacity is reinforced by a relatively strong academic
research base. Universities and specialised research centres such as CIAE and
CEPPE have developed sustained expertise in education research, contributing to
the largest share of the education research base in Chile [Flisisch et al. in Brunner
et al. (2014p137)] and maintain ongoing engagement with policy debates. Their work
provides an important supply of scientific evidence that can be mobilised by public
actors and intermediaries.

In addition, Chile hosts a group of professionalised external intermediaries that
operate at the interface between research, policy and practice. Organisations such
as SUMMA, Fundacién Chile and Fundacién Educacién 2020 have been active for
ten years or more and have developed specialised capabilities in research
synthesis and use, evaluation, and programme design, partly through capacity
building delivered through membership of international networks. For example,
SUMMA has benefitted from capacity building on evidence synthesis through its
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Despite the presence of strong evidence-producing institutions at the national
level, capacities to interpret, adapt and use research evidence remain
uneven across the system. Central policy units within MINEDUC and
professionalised intermediary organisations tend to have higher levels of
research literacy and analytical capability, while capacity is more limited among
local actors and practitioners.

In particular, SLEPs and schools are expected to play a more active role in using
evidence to inform improvement processes, yet many are still in the early stages
of developing the necessary skills, routines and organisational conditions. This
challenge is compounded by the relatively recent creation of the SLEPs, some of
which are still consolidating their governance, staffing and support functions. As
a result, the ability to adapt centrally generated evidence into locally meaningful
action varies considerably.

Capacity-building efforts remain comparatively underdeveloped. Survey
results suggest that activities aimed at strengthening policymakers’, leaders’ and
practitioners’ ability to interpret and apply research, or researchers’ ability to
communicate evidence to policy or practice communities, are not systematic.
Interview data and desk research reveal that capacity-building that does take
place is often project-based and therefore risks being short-term. This mirrors
international patterns, where systems tend to prioritise evidence production and
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What works

What doesn’t work

participation in the Evidence for Education Network. Some of these actors,
particularly SUMMA, also operate at the regional level and contribute to positioning
Chile as a reference point for education research and innovation in Latin America.

Together, these actors provide a relatively dense supply-side infrastructure for
evidence generation and mediation, particularly at the national level, even if their
capabilities and orientations vary across the system.

Relationships and networks

The Chilean system shows particular strength in relational pathways for
knowledge mobilisation, especially through project-based collaboration, formal
commissioning arrangements and public-private partnerships. Within MINEDUC,
interactions between wunits and with autonomous public agencies are
institutionalised through regular co-ordination, shared data infrastructures and
complementary mandates, supporting the circulation of evidence across policy
functions.

Beyond government, sustained links exist between public actors and the
research community. The FONIDE fund has created durable relationships
between the Centre for Studies and universities, research centres and
independent researchers, structuring repeated exchanges around policy-relevant
research agendas. These relationships extend beyond individual projects and
contribute to mutual familiarity between researchers and policymakers. These
repeated interactions contribute to mutual trust and credibility between evidence
producers, intermediaries and policymakers, which are widely recognised as
enabling conditions for research use within the system (OECD, 20234).

Collaboration with external intermediaries has also led to forms of partial
institutionalisation of knowledge mobilisation. Organisations such as
Fundacion Educacion 2020 and SUMMA maintain recurring interactions with
MINEDUC and other public actors, combining applied research, pilot interventions

dissemination over sustained investment in user capacity and organisational
learning (OECD, 2025)).

While Chile has developed multiple spaces for collaboration, relationships
between actors are often project-based rather than sustained through stable
institutional interfaces. Collaboration between government, researchers and
intermediaries tends to be structured around specific initiatives, commissions or
pilots, with limited mechanisms to ensure continuity, cumulative learning or
systematic feedback. Multi-actor initiatives such as Sumar Saberes represent
promising steps towards more structured collaboration, but they remain
exceptions rather than the norm.

Links between research and practice remain particularly uneven. Although
schools and local services participate in networks and innovation projects,
feedback loops from classroom-level experience to research agendas and policy
design are not consistently formalised. This limits the system’s ability to learn
from implementation and to adjust evidence priorities based on practice-based
insights.
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What doesn’t work

and evidence synthesis with policy dialogue. Rather than operating solely as
external advocates, these organisations often function as partners in problem
definition, experimentation and learning.

More recently, multi-actor co-ordination platforms such as the Sumar Saberes
initiative have created new relational spaces that bring together ministries,
foundations, universities and international organisations around shared questions
of “what works” in education. Although still in an early phase, Sumar Saberes
represents a promising model for structured interaction and collective learning that
had previously been more uneven within the Chilean system.

Chile also has experience with professional and educational networks aimed
at supporting practitioner learning and collaboration. Research on Chilean
school and leadership networks suggests that when these are guided by explicit
methodologies, aligned with system priorities and supported institutionally, they
can strengthen inquiry-oriented practices and the use of evidence among school
leaders and teachers (Yancovic et al., 201930; Pino-Yancovic and Ahumada,
2020(31)).

Structures and processes

Chile has developed multiple formalised mechanisms that embed evidence
production, dissemination and use within core system functions. Legal mandates
assigned to public agencies ensure the regular generation of data, evaluations and
reports that inform policy steering, accountability and system monitoring.
Instruments such as SIMCE and agency-led evaluations provide structured and
recurrent sources of evidence on learning outcomes and school performance.

Within MINEDUC, the Centre for Studies has invested in making evidence more
accessible and actionable through a range of dissemination platforms, including
publication series such as Evidencias and Apuntes, as well as the open-data
platform Centro de Estudios del Mineduc (CEM) Interactivo. These products adapt
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Chile’s knowledge mobilisation landscape is characterised by a high level of
activity but limited co-ordination. Multiple actors generate and disseminate
evidence, yet these efforts are not always aligned through shared priorities,
sequencing or governance mechanisms. This results in what some actors
describe as a “patchwork” system, where parallel evidence pipelines coexist
without being systematically connected.

Within MINEDUC, responsibilities for evidence generation, innovation and
dissemination are distributed across different units. While this specialisation has
enabled progress in specific areas, co-ordination between these functions
remains limited. For example, evidence generated through innovation pilots and
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What doesn’t work

research findings and administrative data into formats that are more readily usable
in policy debates and accessible to a broader set of stakeholders, including school
leaders and civil society organisations.

FONIDE constitutes a structural mechanism for aligning research production
with policy needs. Operating as a competitive commissioning instrument, the
fund orients education research towards ministerial priorities and diagnosed
system challenges, while maintaining expectations of methodological quality.
Although dissemination requirements remain focused primarily on sharing results
with the Ministry, FONIDE is explicitly intended to support instrumental use of
research in policy formulation, programme design and system governance
(Castillo-Canales, 202516)). Ministry actors perceive it as an effective tool for
embedding research evidence into executive discussions and decision-making
processes.

Evidence culture

Available evidence suggests the gradual emergence of an evidence
engagement culture within parts of the Chilean education system (Castillo-Canales,
2025p16; Coloma et al., 2021p15)). At central policy level, there is a growing expectation
that decisions be justified through data, evaluations or research findings, and the
visibility of evidence in public debate has increased through regular reporting,
performance indicators and policy documents.

Chile’s highly centralised education governance has facilitated the alignment of
evidence generation with national priorities, enabling the Ministry of Education
to steer data production, research commissioning and evaluation through strategic

evaluations within the Innovation Centre is not always systematically integrated
into the analytical and dissemination work led by the Centre for Studies, reducing
opportunities for cumulative learning and scaling.

At system level, Chile lacks a clearly designated institutional steward for
knowledge mobilisation. While embedded units have explicit mandates to
produce and disseminate evidence, no single actor is responsible for setting
shared research priorities, facilitating structured feedback across actors or
monitoring how evidence is used over time. Although this absence has not
prevented substantive progress, it contributes to persistent gaps between
evidence production, mobilisation and uptake.

Moreover, many knowledge mobilisation efforts rely heavily on individual
leadership and political commitment. While such leadership has been
instrumental in advancing initiatives, it also exposes the system to
discontinuity arising from turnover, shifting priorities and political cycles.
Collaboration, capacity building and evaluation are often embedded in short-term
projects rather than routinised system functions, making them more vulnerable
to change.

While norms around data use and evaluation are increasingly visible, they are
not yet consistently embedded across the system. Accountability and
compliance logics continue to play a dominant role in shaping how evidence is
perceived and used, particularly through performance monitoring and reporting
mechanisms. In some contexts, this could crowd out more formative, learning-
oriented uses of evidence.

Evaluation of knowledge mobilisation itself remains limited. Although Chile
systematically evaluates public programmes, many knowledge mobilisation
initiatives are still at an early stage and have not yet been assessed in terms of
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What doesn’t work

resource allocation. Over time, this has contributed to a degree of continuity in
evidence-related practices across political cycles, even in the absence of a formal
system-wide knowledge mobilisation strategy.

Particularly within central policy bodies and professionalised intermediary
organisations, there appears to be a degree of consolidation of an evidence
culture.
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their effects on decision-making processes, organisational learning or attitudes
towards evidence use. Intermediaries also point to a structural challenge:
Evaluation resources are often disconnected from implementation funding,
resulting in short project cycles that make it difficult to assess longer-term effects
(OECD, 2025p2).

Similarly, while innovative or knowledge mobilisation projects and networks have
generated promising practices, mechanisms for scaling and sustaining these
experiences remain weak. Successful initiatives are not always systematically
expanded or embedded across the system, limiting their potential contribution to
broader system learning.
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Emerging forms of impact

While the available data limit the possibility of drawing strong causal conclusions, the Chilean case
provides clearer indications of conceptual and procedural impacts than of direct behavioural or
system-wide change.

In line with the framework introduced in Section 1 (Figure 1), conceptual impacts refer to changes in how
problems are understood, framed and discussed by policymakers, including shifts in awareness, shared
language and interpretive frames. Procedural impacts relate to changes in decision-making processes,
rules or routines through which evidence is considered (Sempé et al., 2025107). In Chile, evidence is
routinely used to frame policy problems, justify priorities and inform programme design, as reflected in the
regular use of administrative data, national assessments and commissioned studies in policy formulation
and monitoring processes. Evidence is embedded in certain formal procedures such as evaluation
requirements, reporting mechanisms and accountability processes, indicating that research and data have
become part of the “how” of policymaking, even where their influence on final decisions or system-wide
outcomes cannot be directly traced.

There are also concrete cases where research and data have informed major education reforms. Results
from SIMCE and international assessments such as PISA have contributed to curriculum updates and
accountability frameworks, while commissioned studies and evaluations have informed policies related to
teacher professionalisation and dropout prevention. However, the depth and quality of evidence use across
reform processes vary, and more fine-grained analysis would be required to assess how evidence is
weighed alongside political, institutional and contextual considerations.

By contrast, evidence of sustained changes in organisational behaviour or co-ordinated system-level
learning remains more difficult to document with the existing sources, pointing to an important gap for
future evaluation and research.

The following examples illustrate how knowledge mobilisation pathways are intended to operate end-to-
end in the Chilean context, tracing how evidence is expected to move from generation to decision and
potential system impact. In the first example (Box 4, Figure 3) the intended pathway is for a funding
instrument to simultaneously structure research supply, shape agendas and institutionalise recurring
exchanges between policy and academia. In the second example (Box 5) the intended pathway is that
practice-based innovation, when linked to structured evaluation and co-ordination mechanisms,
contributes to cumulative learning and system-level adaptation.

Box 4. Tracing a knowledge mobilisation pathway: FONIDE and policy-oriented research
commissioning

From research funding to procedural impact: This example illustrates how a structured
commissioning instrument can activate multiple pathways of change within Chile’s knowledge
mobilisation system.

Generation of policy-relevant evidence: Through the Educational Research and Development Fund
(FONIDE), managed by the Centre for Studies, research projects are competitively funded to address
policy-relevant questions. Since its creation in 2006, the fund has supported more than 140 research
projects aligned with ministerial priorities.
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Structures and processes pathway: FONIDE operates as a formal commissioning mechanism that
links research agendas to diagnosed system needs. As a funding instrument, it constitutes a structural
pathway that orients research production towards policy-relevant themes and embeds some
expectations of quality and reporting.

Relationships and networks pathway: Through repeated calls and technical follow-up, the Centre for
Studies creates sustained relationships with universities and research centres. These interactions
contribute to mutual familiarity and trust between policymakers and researchers, strengthening the
relational pathway of change.

Content and procedural impact: Although there has been no formal evaluation, FONIDE-funded
research is shared with ministerial units and feeds into executive discussions and programme design
(content impact). In addition, research evidence becomes part of formal decision-making routines,
which reflects impact on procedures.

Figure 3. Research commissioning pathway visualised
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Box 5. Tracing a knowledge mobilisation pathway: From innovation pilots to scaling through
Sumar Saberes

From practice-based experimentation to content impact: This example illustrates how innovation is
intended to contribute to evidence generation and move from local experimentation to system-level
scaling.

Generation of practice-relevant evidence: Within MINEDUC, the Innovation Centre promotes
experimentation and piloting of pedagogical and digital initiatives (e.g. Protagonistas del Cambio, Aulas
Conectadas), generating evidence on pedagogical practices, their implementation and classroom
impact.

Structures and processes pathway: Through the public-private Sumar Saberes initiative, evidence
from diverse programmes is mapped, assessed and analysed using a scalability measurement
instrument. More than 100 initiatives have been identified, and 30 evaluated for scalability, with 16
highlighted for demonstrated results. This constitutes a structural pathway that connects
experimentation to systematic assessment.

Content impact: By identifying initiatives with evidence of effectiveness and scalability, Sumar Saberes
aims to inform resource allocation and scaling decisions, supporting the expansion of practices that
demonstrate measurable results. This constitutes a form of content impact.
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6. Advancing knowledge mobilisation

Building on the analytical framework presented in Section 1 and the diagnostic findings in Section 4, this
section identifies a set of key system levers that could be used to improve knowledge mobilisation in Chile’s
education system. Rather than offering prescriptive recommendations, it frames a series of strategic
questions and possible actions that policymakers and system leaders can consider when reflecting on how
to strengthen co-ordination, capacity and learning across the system. Possible actions noted are not
intended as “silver bullets” but rather serve to illustrate how the levers below could be operational. The
levers are organised in line with the framework’s four pathways of change for evidence-informed
policymaking and reflect the specific institutional and governance features of the Chilean system.

The levers presented below are mutually reinforcing (see Figure 4). Strengthening actors’ capabilities
(Lever 2) is closely linked to the development of structured feedback loops between research, policy and
practice (Lever 4), as sustained participation in such routines both requires and builds evidence
engagement skills. Similarly, improving alignment between evidence generation, innovation and learning
processes (Lever 3) depends in part on the presence of effective system co-ordination (Lever 1). Finally,
incentives and expectations shaping evidence culture (Lever 5) underpin all other levers, influencing how
actors prioritise learning, collaboration and how they value and engage with evidence. Advancing
knowledge mobilisation therefore involves understanding how these levers operate together as part of a
coherent system.

Figure 4. Five levers for strengthening knowledge mobilisation
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Lever 1: System co-ordination and stewardship of knowledge mobilisation

The Chilean case illustrates a system with multiple capable actors engaged in evidence generation,
intermediation and innovation, but without a clearly designated institutional steward responsible for aligning
these efforts. Embedded units within MINEDUC, autonomous agencies, universities and external
intermediaries all contribute to knowledge mobilisation, yet co-ordination across these actors largely relies
on project-based collaboration and leadership initiative rather than on formalised system-wide
arrangements.

Strategic questions:

e How can a more explicit stewardship function be developed?

e Where would such a co-ordination role best sit within the system? Within an existing unit, across
multiple units through formal governance arrangements, or through a light-touch co-ordinating
mechanism?

e How far should co-ordination extend beyond government? Should it include engagement with
universities, intermediaries and philanthropic actors?

e How do funding flows for research production, evaluation and knowledge mobilisation (public
research funds, evaluation budgets, philanthropy, university incentives, ATE markets) shape
priorities and sustainability within the system?

Possible actions:

e Discuss and decide with major intermediary actors what stewardship should involve — e.g. priority-
setting, co-ordination, monitoring of evidence engagement practices, or simply convening — that
the whole system would benefit from.

e Pilot a light-touch co-ordination mechanism (e.g. annual cross-actor forum or shared research
agenda-setting exercise), evaluate its outcomes and discuss them with major actors.

e Develop a high-level mapping of funding streams supporting research production and knowledge
mobilisation (e.g. public research funds, ministerial evaluation budgets, university incentive
structures) to clarify incentives, influence and long-term sustainability.

Lever 2: Developing capacity for evidence co-creation, synthesis and use beyond
central actors

The Chilean system benefits from strong analytical capacity at the centre and within professionalised
intermediary organisations. At the same time, capacities to interpret, adapt and use research evidence
remain uneven across the system, particularly at local and practice-facing levels such as SLEPs and
schools.

Strategic questions:

e Which types of evidence-related capabilities do the different actor groups require? What are the
capacity strengths and gaps in the system?

e How can capacity for evidence co-creation, synthesis and use be embedded within institutional
mandates and routines, rather than remaining primarily project-based?

e How can existing structures — such as professional networks, territorial services or intermediary
organisations — be leveraged to support sustained capacity development?
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Possible actions:

e Conduct a capacity scan across actor groups (e.g. SLEPs, school leaders, researchers,
intermediaries) to map existing strengths and gaps in evidence co-creation, synthesis and use.

e Prioritise capacity development where it is most strategically needed, distinguishing between
analytical skills, brokerage skills and practitioner-oriented evidence use.

e Embed capacity development within existing professional networks, territorial services or
intermediary platforms, and support peer learning across actors.

Lever 3: Alignment between evidence generation, innovation and learning
processes

Chile has invested in both analytical and innovation-oriented functions within MINEDUC, notably through
the Centre for Studies and the Innovation Centre. These units fulfil complementary roles: One focused on
research, statistics and dissemination, and the other on experimentation, piloting and scaling innovations.
However, their activities are not always systematically aligned within a shared evidence pipeline.

Strategic questions:

e How can evidence generated through innovation pilots and experiments be more systematically
synthesised, disseminated and integrated in policy learning?

e How could flexibility for innovation be balanced with mechanisms that ensure cumulative
knowledge building and learning?

Possible actions:

e Map practical alignment mechanisms such as joint agendas, shared evaluation frameworks or
structured handover mechanisms that could strengthen learning across units without constraining
innovation.

Lever 4: Strengthening feedback loops between research, policy and practice

While Chile has developed multiple channels for evidence generation and dissemination, structured
feedback loops from implementation and practice back into research agendas and policy design remain
limited. Strengthening such feedback loops is not only important for improving system alignment, but also
for building actors’ capacity to engage with evidence in meaningful and context-sensitive ways (see Lever
1). Schools and local services participate in pilots and networks, yet their experiences are not always
systematically captured and reintegrated into evidence production.

Strategic questions:

e What systematic mechanisms could be established to capture and synthesise practice-based
insights from SLEPs and schools?

e How could feedback from schools and local services inform future research commissioning,
innovation priorities and policy adjustments?

e What role could intermediaries and territorial actors play in acting on the feedback and helping to
develop evidence-related capabilities among practitioners, intermediaries and policymakers?
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Possible actions:

¢ Introduce structured feedback channels within innovation pilots and network initiatives and ensure
systematic documentation of implementation lessons.

e Require funded research and innovation initiatives to articulate how practitioner insights are
intended to inform subsequent research agendas or policy design.

e Strengthen the role of intermediaries and territorial actors (e.g. SLEPs, ATEs) as brokers of
knowledge who feed evidence from implementation back to central actors.

Lever 5: Incentives and expectations shaping evidence culture

Chile’s centralised governance has supported alignment between evidence generation and national
priorities, and norms around data use and evaluation are increasingly visible at central levels. However,
evidence use remains strongly shaped by accountability and compliance logics, with comparatively less
emphasis on formative learning and reflection in some parts of the system.

Strategic questions:

e How can expectations regarding evidence use be formulated within organisational mandates and
professional roles?

e How can leadership practices, incentives and evaluation criteria balance accountability
requirements with incentives for formative, learning-oriented engagement with evidence?

Possible actions:

e Review existing competence frameworks detailing clear expectations regarding evidence
engagement and research literacy [e.g. the European Commission’s competence framework for
policy makers (Schwendinger, Topp and Kovacs, 202232)] and discuss how these could be
adapted, e.g. in organisational mandates and leadership performance criteria.

e Encourage and establish opportunities for formative learning such as for organisational and team
leaders.

Operating the levers altogether

Taken together, these system levers highlight that advancing knowledge mobilisation in Chile is less about
introducing new actors or instruments, and more about making strategic choices regarding co-ordination,
alignment, capacity, incentives and learning. The Chilean case illustrates both the potential of a system
rich in actors and initiatives, and the challenges of ensuring that these elements function as a coherent
whole. By engaging with these strategic choices, policymakers and system leaders can use the existing
strengths of the system to move towards more sustained, co-ordinated and learning-oriented knowledge
mobilisation practices.
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Annex A. Methodological note and list of
interviews

This case study is based on qualitative data collected through semi-structured interviews and document
analysis. It aims to provide an analytical mapping of Chile’s education knowledge mobilisation system,
drawing on an evidence-informed policymaking framework.

Interviews

Interview participants were identified through institutional referral and network-based approaches. Initial
suggestions for relevant contacts within the Ministry of Education (MINEDUC) were obtained through the
OECD Centre for Educational Research and Innovation (CERI) Governing Board representative for Chile.
Based on these recommendations, relevant units within MINEDUC were approached.

In addition, an intermediary organisation within the OECD’s professional network was contacted to provide
perspectives beyond central government. Efforts were made to establish contact with additional
intermediary actors; however, it was not possible to secure further participation within the timeframe of the
study.

All interviews took place between April and July 2025. Interviews explored institutional roles, co-ordination
mechanisms, research commissioning and dissemination practices, capability development and
perceptions of evidence culture.

List of interviews

e |Interview 1, Centre for Studies, MINEDUC. Microsoft Teams, 24 June, 2025.
e Interview 2, Innovation Centre, MINEDUC. Microsoft Teams, 27 June, 2025.
e Interview 3, SUMMA. Microsoft Teams, 8 July, 2025.

Documents

Documentary evidence was collected through two routes: (i) materials identified by interviewees, and (ii)
targeted desk research. Around 20 documents were analysed, including policy and strategy documents,
descriptions of funding instruments, programme documentation and publicly available reports.

Documents were used to triangulate interview findings and to map institutional arrangements, structural
supports and knowledge mobilisation practices.
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Annex B. What works and what doesn’t

Table A B.1. What works, and what doesn’t, in Chile’s education knowledge mobilisation system

What works

What doesn’t work

Actors and capabilities

o Presence of well-established public actors with clear mandates
for generating data, commissioning relevant research, and
disseminating evidence (Centre for Studies, Innovation Centre).

e Strong academic research base concentrated in universities and
specialised centres (e.g. CIAE, CEPPE) and producing rigorous
educational research.

o Professionalised external intermediaries with specialised KM
capabilities (e.9. SUMMA, Fundacion Chile, Educacion 2020),
some with regional reach.

Relationships and networks

o Institutionalised co-ordination between MINEDUC and public
agencies supports circulation of evidence.

o Sustained relationships between policymakers and researchers
through formal commissioning mechanisms such as FONIDE.

o Recurring collaboration with external intermediaries supports
applied research, experimentation and policy dialogue.

o Emerging multi-actor platforms (e.g. Sumar Saberes) create new
spaces for collective learning.

o Educational and professional networks support inquiry-oriented
practices when well designed.

Structures and processes

o Formal mandates ensure regular production of data, evaluations
and reports across public agencies.

« National assessment and evaluation instruments (e.g. SIMCE)
provide recurrent system-level evidence.

e Dissemination platforms (Evidencias, Apuntes, CEM Interactivo)
increase accessibility and usability of evidence.

» Strategic commissioning mechanism (FONIDE) aligns research
production with policy priorities.

Evidence culture

o Growing expectation at central policy level that decisions be
justified through data and research.

o Capacities to interpret and use research remain uneven across
the system.

» Research literacy and analytical capability are stronger at central
level than among local actors and practitioners.

o SLEPs and schools are still developing the skills, routines and
organisational conditions needed for sustained evidence use.

e Capacity-building efforts for users of evidence are limited and
often short-term.

o Collaboration across actors is often project-based rather than
sustained through stable interfaces.

o Feedback loops from schools and local practice to research
agendas and policy design remain weakly formalised.

o Multi-actor co-ordination initiatives remain the exception rather
than the norm.

 High level of activity but limited system-wide co-ordination results
in parallel and weakly connected evidence pipelines.

o Limited integration between evidence generated through
innovation pilots and core analytical and dissemination

processes.

o Absence of a designated institutional steward responsible for co-
ordinating KM across the system.

o Reliance on leadership commitment exposes KM efforts to
political cycles and discontinuity.

o Evidence culture is more consolidated at central level than across
the system as a whole.
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What works What doesn’t work
» Strong basis for an evidence culture through the generation of e Accountability and compliance logics often dominate over
policy and practice-relevant research. learning-oriented uses of evidence.

e Increasing visibility of evidence in policy documents, reporting = e Limited evaluation of KM initiatives and their effects on behaviour,
and public debate. decision making and organisational learning.

e Centralised governance supports alignment between evidence e Weak mechanisms for scaling and sustaining successful KM
generation and national priorities. initiatives and networks.

o Evidence routinely used to frame problems and inform
programme design.

Notes

' Laboratory of Education Research and Innovation for Latin America and the Caribbean.

2 Education Quality Measurement System (Sistema de Medicién de la Calidad de la Educacion, or SIMCE)
is a battery of tests used in Chile to measure aspects of the Chilean school curricula. The Agency for
Quality of Education is in charge of administrating the tests.
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